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TERM 4  (10 weeks) 
4/90 min 2/60 min blocks                      
Six-Day Routing Scheduling 

8th Grade ELA 
Somerset Middle School   

Instructor: Amy Manchester 
E-Mail: amy.manchester@somersetps.com 
Somerset Middle School 
Office Hours:  

   

Overview 

This unit is based on the essential question: Why is tolerance an important concept to embrace? 
How do we develop tolerance? The focus is on the six-traits of writing throughout the year. In this 
unit we specifically will be focusing on word choice, voice, and ideas. Although the essential 
question is focused on developing and embracing tolerance, additional essential questions are 
incorporated into each lesson that are more specific to what historical, cultural, and personal 
connections and associations that should be made throughout each lesson. The objective is to 
engage in intellectual curiosity and inspire critical thought and personal growth. To do this it is 
important to provide a number of pieces of literature that offer unique perspectives as well as writing 
opportunities and activities to allow students the ability to as Appleman put it “view the world through 
a variety of lenses” and to be able to form their own meaning of literature.  

Objectives 

1. Students will discuss the issues of religious tolerance in America and understand 
that religious liberty requires periodic reinterpretation.  

2. Students will learn how cultural stereotypes were used to justify official 
mistreatment of the Jews in Germany and other countries. 

3. Students will learn about anti-Semitism in America and about the dangers of 
scapegoating. 

4. Students will draw thematic parallels between the history of the Holocaust and 
modern-day bigotry, prejudice and persecution. 

5. Students will understand the dangers of hate and extremism.   
6. Students will understand others perspectives of the same event in history 

 

Key Concepts 

1. Tolerance 
2. Racism 
3. Anti-Semitism 
4. Propaganda 

       5.   Class  
       6.   Dictatorship 

Class Schedule  

 

Texts 

-The Diary of a Young 

Girl by Anne Frank 

-The Wave by Todd 
Strasser 
 
A Diary from Another 
World by Gerda 
Weissman Klein  
 

Supplement Texts 

-Maus: A Survivor’s Tale 
by Art Spelgelman  
 
-Soldier X by Don L. 
Wulffson 
 
-The Boy in the Striped 
Pajamas by John Boyne 
 

- Mein Kampf 

Standards 

Reading for 
Information 

RI.8.1. Cite the textual 
evidence that most 
strongly supports an 
analysis of what the text 
says explicitly as well as 
inferences drawn from the 
text.  

RI.8.2. Determine a 
central idea of a text and 
analyze its development 
over the course of the text, 
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Week 1 

Introduction of The Holocaust 1.KWL Chart 2. Historical Timeline using 

https://www.hstry.co 3. Class: selection from Mein Kampf 
http://www.historyplace.com/worldwar2/riseofhitler/kampf.htm 

Text: The Boy in the Striped Pajamas by John Boyne 

Children POV 

Topic: Marxism in the Holocaust 

One of Marx's theories was that of alienation. He believed that certain aspects of human 
nature were separated from the human through labor.  

https://prezi.com/vl_7zgoo_mye/marxism-in-the-holocaust/ 

This novel offers a unique perspective that has rarely (if ever) been seen in other 
Holocaust related novels. 
Characters: Bruno and Shmuel 
Proletariat and Bourgeoisie 
Where's Shmuel? 
Alienation occurs when one's time is no longer their own; when the only time that one 
feels human is when they are not at work. 
 
Discussion Questions: 
Why do you think the story is told from the perspective of a child? 
• How might it be different if Bruno and Shmuel were adults? 
• Why do you think Hitler is referred to as The Fury? 
• How does the story show different perspectives on the war and Bruno's father's role in 

the war? 
Do you think the novel has an opinion on the war? How does it show its opinion? Why 
do you think so? 

Week 2 

Text: The Wave by Todd Stassar  

Topic: Propaganda/Dictatorship  

Contemporary POV 

1.Read Chapters 1-5 

-In groups compile a list of both the VISUAL and VERBAL propaganda used in first 
class when Ben Ross implements "The Wave". Groups will share its results of the 
propaganda used. 
2. Read Chapters 6-9 
- Refer students to the website of "glittering generalities" or positive-sounding words that 
Newt Gingrich recommends to speakers. Ask students if they recall any of Gingrich's 
words appearing in these chapters of the book. 
3. Read Chapters 10-13 
- Discuss as a class what "bandwagon" means. Ask students if they think propaganda and 
"bandwagon" are related, and how. 

including its relationship 
to supporting ideas; 
provide an objective 
summary of the text.  

RI.8.3. Analyze how a text 
makes connections among 
and distinctions between 
individuals, ideas, or 
events (e.g., through 
comparisons, analogies, or 
categories).  

RI.8.6. Determine an 
author’s point of view or 
purpose in a text and 
analyze how the author 
acknowledges and 
responds to conflicting 
evidence or viewpoints.  

RI.8.9. Analyze a case in 
which two or more texts 
provide conflicting 
information on the same 
topic and identify where 
the texts disagree on 
matters of fact or 
interpretation.  

RI.8.10. By the end of the 
year, read and 
comprehend literary 
nonfiction at the high end 
of the grades 6–8 text 
complexity band 
independently and 
proficiently.  

Reading Literature 

RL 8.1  Cite the textual 
evidence that most 
strongly supports an 
analysis of what the text 
says explicitly as well as 
inferences drawn from the 
text. 

RL 8.3  Analyze how 
particular lines of dialogue 
or incidents in a story or 
drama propel the action, 
reveal aspects of a 
character, or provide a 
decision. 

RL 8.4  Determine the 
meaning of words and 
phrases as they are used in 
a text, including figurative 
and connotative meanings; 
analyze the impact of 
specific word choices on 
meaning and tone, 
including analogies or 
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-Compile a list of ways in which members of "The Wave" are maintaining an "us" and 
"them" mentality.  
4. Read Chapters 14-16 
- Discuss the general purpose and effects of testimonial in propaganda. Point out the in 
"The Wave," the students believe something that there is no basis for believing. Those 
who propagate the big "Wave" rally appear to be borrowing credibility from others! 
Discuss with the class why the students get so caught up as to want to attend a "Wave" 
Rally. 
- In groups students will investigate individual acts of resistance and identify and describe 
the significance of the resistance of Laurie, Principal Owens, and Mrs. Ross’s wife 
against "The Wave" and present results. 
5. Read Chapter 17 
- Show a short clip from the DVD version of The Wave in which the Hitler picture is 
shown. Students write a paragraph describing their reactions at the end of the book. 
-Define card-stacking” and discuss it in general. What is its purpose? What might cause it 
to fail? 
-Define “transfer” and discuss with the class how good figures (and bad figures) evoke 
responses when we are made out to be connected to them. 
- Working individually, students search for evidence in the story that suggests that the 
cards were stacked. 
-Students respond to this question: in what ways can propaganda remove our individual 
rights and individual ways of thinking 
 
 
Week 3  
 
Topic: Elements of Drama 
Drama Reading Strategies   
-Introduction to The Diary of Anne Frank 
Text: The Diary of Anne Frank  
Autobiographical Teen POV 
 
Journal Question: The diary was written by Anne Frank almost exactly 50 years ago. If 
Anne Frank had survived, she would have been 63 years old right now. Does Anne 
Frank’s language sound “old” to you or does she write like a “regular” teenager would 
today? 
Give an example to defend your answer. 
 
Journal Question: Pretend you were given a diary for YOUR BIRTHDAY PRESENT. 
Write your first entry in it below describing your day (please write at least six sentences 
— remember Anne’s first diary entry was 13 sentences long!) 
 

Week 4  
 
Text: The Diary of Anne Frank  
Text: A Diary from Another World by Gerda Weissman Klein  
Autobiographical Teen- Survivor POV 
 
Journal Question: If you had to live in hiding, and could not make a sound from 9:00 
a.m. to 6:00 p.m. everyday (except Sunday), and had no electronic toys to entertain 
yourself, what would you do? Make up a daily schedule from one of your days by filling 
out the time blocks below. 

allusions to other texts. 

RL 8.6  Analyze how 
differences in the points of 
view of the characters and 
the audience or reader 
(e.g., created through the 
use of dramatic irony) 
create such effects as 
suspense or humor. 

 

Writing 
W.8.1. Write arguments to 
support claims with clear 
reasons and relevant 
evidence.  

W.8.2. Write 
informative/explanatory 
texts to examine a topic 
and convey ideas, 
concepts, and information 
through the selection, 
organization, and analysis 
of relevant content.  

W.8.3. Write narratives to 
develop real or imagined 
experiences or events 
using effective technique, 
relevant descriptive 
details, and well-
structured event 
sequences.  

W.8.4. Produce clear and 
coherent writing in which 
the development, 
organization, and style are 
appropriate to task, 
purpose, and audience. 
(Grade-specific 
expectations for writing 
types are defined in 
standards 1–3 above.)  

W.8.5. With some 
guidance and support from 
peers and adults, develop 
and strengthen writing as 
needed by planning, 
revising, editing, rewriting, 
or trying a new approach, 
focusing on how well 
purpose and audience 
have been addressed.  

W.8.6. Use technology, 
including the Internet, to 
produce and publish 
writing and present the 
relationships between 
information and ideas 
efficiently as well as to 
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MY DAY — WEDNESDAY 
9:00 am 
10:00 am 
11:00 am 
12:00 noon 
1:00 pm 
2:00 pm 
3:00 pm 
4:00 pm 
5:00 pm 
6:00 pm 

 Journal Question: 

In Anne’s diary entries from Wednesday, 4 August 1943 through Monday, 9 August 
1943 (pp. 86-91), she describes her “average” day in hiding. How would you feel if you 
had to live on a schedule like that? 

Now that you have read most of the Diary, how do you think Anne, a typical teenager of 
the time, reacted to the nontypical situation of the Holocaust? Was Anne an eternal 
optimist, did she hope for what would never occur? Or did she realize that she would 
never survive the war? Give me your feelings about Anne and the Diary in several 
sentences below. 
 

Week 5   
 
Text: Soldier X by Don L. Wulffson 

Fictional/German Solider POV 

Daily Journal Prompts:  

D1.How does X change from beginning to end as a result of his experiences in the war 
and his relationships with others? Which characters had the greatest impact on him? 
What did he learn from them? How did knowing them affect his choices (because of their 
advice or because he thought of them as well as himself)? 
D2. Francis Edward Smedly wrote, “All’s fair in love and war.” Is this a true statement? 
What decisions are made throughout the novel that seem shocking or drastic to someone 
who is not living during wartime? Why do the characters resort to the actions that they 
do? Are their actions justifiable or are they unacceptable by a standard code of ethics? 
D3. Does war bring out the best in some people and the worst in others? How does war 
affect a person? Cite and discuss instances that reveal how living during wartime 
influences the characters’ behaviors and choices. Consider the veteran German soldiers 
and the wounded veteran Russian soldiers. How did war affect these two different groups 
of men in general? Consider the civilians with whom X and Tamara come into contact. 
How do they respond and why? Is there an instance where X and Tamara decide to help 
the enemy, risking their lives if they’re found out? 
D4. Discuss five symbols throughout the novel and their importance regarding the 
characters or the novel’s themes. Consider the title (Does it just refer to the protagonist?), 
the protagonist’s name, the dark clothes X’s mother wears as he leaves for war, the use of 
German helmets in the hospital, the paralyzed man in the hospital, music in the ward, 
and the dream of “walking” to America (just to name a few). What do these symbols 
reveal to the reader about X, his future, or the themes in the novel? (Possible themes: 

interact and collaborate 
with others.  

W.8.7. Conduct short 
research projects to 
answer a question 
(including a self-generated 
question), drawing on 
several sources and 
generating additional 
related, focused questions 
that allow for multiple 
avenues of exploration.  

W.8.8. Gather relevant 
information from multiple 
print and digital sources, 
using search terms 
effectively; assess the 
credibility and accuracy of 
each source; and quote or 
paraphrase the data and 
conclusions of others while 
avoiding plagiarism and 
following a standard 
format for citation.  

W 8.9  Draw evidence 
from literary or 
informational texts to 
support analysis, 
reflection, and research 
 
W.8.10. Write routinely 
over extended time frames 
(time for research, 
reflection, and revision) 
and shorter time frames (a 
single sitting or a day or 
two).  

W.8.11. Create a 
presentation, artwork, or 
text in response to a 
literary work with a 
commentary that identifies 
connections and explains 
divergences from the 
original.9  

 

Speaking and 
Listening 
L 8.1  Demonstrate 
command of the 
conventions of standard 
English grammar and 
usage when writing or 
speaking. 

SL.8.2. Analyze the 
purpose of information 
presented in diverse media 
and formats (e.g., visually, 
quantitatively, orally) and 
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survival, identity, loss, self-pity, anger, hope) 
D5. Discuss at least two instances where the following themes are reinforced throughout 
the novel. (Your entire paper should only discuss one or two themes. You may not do 
five different themes.) Themes: courage, perseverance in time of anguish, fear, 
intelligence, insanity, narcissism, or survival. 
 

Week 7  
 
-Maus: A Survivor’s Tale by Art Spelgelman 
Fictional/Metaphor/Holocaust Survivor POV 

Discussion Questions: Vladek presents Anja's large extended family, the Zylberbergs, in 
some detail. What does he tell you about them? Describe their social and economic 
status? How do the Zylberbergs compare to the description of pre-war Jewish life above? 
Why do you think Vladek's account of his pre-war life is included in Maus?  

Fact-finding questions: Describe the ways in which Vladek, Anja and their family were 
subjected to discrimination. What rights were removed first? How does make use of 
images to explain this process to readers? What did you learn from Vladek's testimony 
about the initial stages of the Holocaust?  

What role did these initial restrictions play in the overall Final Solution? Why is it 
important to understand these early restrictions and their gradual implementation? What 
lessons do they hold for racism and discrimination today?  

Vladek and Anja's survival depended on their being able to work as slave laborers, evade 
capture or go into hiding. What skills did Vladek have to accomplish this? Who helped 
him?  

Despite the cruelty and deprivation of life in Auschwitz-Birkenau, an underground 
culture developed amongst the prisoners that included a communication network. 
Describe the physical and social conditions of the camps. How was a typical day 
organized? Describe some of the strategies that improved prisoners' chances of surviving 
in Auschwitz. How did Vladek avoid selections? From Vladek's description of his rations, 
calculate the number of calories he consumed daily. How does this compare to the 
number of calories you consume on an average day?  

Research extension  

Auschwitz is sometimes referred to as a "factory of death." To what extent is it accurate 
to say that Auschwitz and the Holocaust are essentially modern events? What 
technological and organizational developments of the 20th century made the Holocaust 
possible?  

On the gates to Dachau and Auschwitz were the words Arbeit Macht Frei, German for 
"work will make you free." What do you think the intent of this motto was? How does it 
relate to the language of deception? Do you think this language evolved or was created, 
and why?  

Describe the conditions at Auschwitz that made resistance difficult if not impossible. In 
what way might a small act such as the sharing of food be considered to be an act of 
heroism in Auschwitz? Jews who participated in religious practice did so in defiance of 

evaluate the motives (e.g., 
social, commercial, 
political) behind its 
presentation.  

SL.8.3. Delineate a 
speaker’s argument and 
specific claims, evaluating 
the soundness of the 
reasoning and relevance 
and sufficiency of the 
evidence and identifying 
when irrelevant evidence 
is introduced.  

SL.8.4. Present claims and 
findings, emphasizing 
salient points in a focused, 
coherent manner with 
relevant evidence, sound 
valid reasoning, and well-
chosen details; use 
appropriate eye contact, 
adequate volume, and 
clear pronunciation.  

L 8.5  Demonstrate 
understanding of 
figurative language, word 
relationships, and nuances 
in word meanings. 

L 8.9  Analyze how a 
modern work of fiction 
draws on themes, patterns 
of events, or character 
types from myths, 
traditional stories, or 
religious works such as the 
Bible, including describing 
how the material is 
rendered new. 
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Nazi orders. In what way was maintaining a spiritual life a form of resistance?  

Auschwitz-Birkenau and many of the other concentration camps were in Poland. As the 
Russian Army approached, the Germans retreated, force-marching their prisoners 
towards Germany. Why were these evacuations called "death marches" and how did 
Vladek survive?  

Students examine the use of metaphor by reading the following student materials 
including the excerpts from Maus and answering the questions. Students are encouraged 
to support their arguments with references to Maus.  

• ➢  metaphor by design  
• ➢  ethnic metaphors ➢ controversies  

Topic: Orientalism 

The central metaphor of Maus, in which Germans are represented as cats, Jews as mice, 
and Poles as pigs, is not as straightforward as it seems. Maus plays with ideas of ethnic 
identity and how those identities can be hidden or masked. Only the representation of 
Jews as mice remains constant. Jews are mice whether they are Polish, French or 
American. Yet other ethnic or national groups are portrayed with some variations.  

 Discussion questions -RACE 

-How are African-Americans represented and why? What visual element is used to 
distinguish ordinary Germans from Nazis? How is this same element used to convey the 
mixed identity of German-Jewish children? Explain the dilemma Spiegelman faces in 
trying to find an animal metaphor to represent his French wife who has converted to 
Judaism? Why do you think Spiegelman draws himself as a human with a mouse mask? 
What do Vladek and Anja do to pass as non-Jews and how is this conveyed visually? 
What does this suggest to you about the notion of ethnic identity? How are masks a 
fitting way to convey people's perception of race or ethnic identity?  

-Why do you think Spiegelman used animals instead of humans to tell the story? Do you 
think the animal metaphor is effective, or do you think the animal metaphor diminishes 
the enormity of the Holocaust?  

Research extension  

The classification of people according to their ethnic identities was central to Nazi policy. 
Research Nazi racial ideology, eugenics and the theory of a master race. Explain how 
these beliefs were implemented during the Holocaust. Consider Nazi propaganda and 
legislation.  

Maus' use of metaphor raises the controversial issue of race and the dangers of identifying 
people by race. Some people have objected to the mice metaphor because of its 
association with Nazi propaganda, which portrayed Jews as vermin, and Poles 
particularly have found the pig metaphor objectionable.  

Race  

Because we think of cats, pigs, dogs and frogs as different species, readers might conclude 
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that different nationalities such as Germans, Poles, Americans and French are distinct 
races. In reality each of these countries is populated by people of different races and 
ethnic backgrounds.  

Some critics say that the animal metaphor plays into the Nazi ideology of Jews as a race. 
Hitler wrote that "The Jews are undoubtedly a race, but they are not human" (preface, 
Maus, Vol. I). In fact, Judaism is not a race, it is a religion. People of any race can be 
Jewish.  

Nazism used race to segregate people and create the distinction between a master Aryan 
race and the inferior Slavic races, like the Poles who were to be used as slaves. Jews and 
Gypsies were considered to be sub-human and targeted for death. Recent genetic research 
has questioned the whole idea of race. Research findings show few genetic differences 
amongst people.  

Vermin  

Nazi propaganda portrayed Jews as vermin. 
"Mickey Mouse is the most miserable ideal ever revealed. ... Healthy emotions tell every  

Independent young man and every honorable youth that the dirty and filth-covered vermin, the 
greatest bacteria carrier in the animal kingdom, cannot be the ideal type of animal. ... Away with 
Jewish brutalization of the People! Down with Mickey Mouse! Wear the Swastika Cross!" (from a 
German newspaper article, mid-1930s, reproduced in the preface to Mause, vol. II)  

Spiegelman created the mice metaphor intentionally, knowing about the Nazi association 
of Jews as vermin and that their method of “extermination” was through the use of a 
common pesticide – Zyklon B.  

"I found that in a film called The Eternal Jew, a racist documentary made by a guy named 
Hippler, there's shots of old Jewish men milling around in a ghetto, cut to a swarm of rats 
in a sewer, and saying that the Jews are the rats of mankind, carrying their disease 
through out the world." (from Spiegelman’s The Complete Maus cd-rom)  

 

Week 8 
 
Topic: War Propaganda 
Quote “Make the lie big, make it simple, keep telling it, and eventually they will believe it” Adolf 
Hitler. 
Activity 1: Class watches the following You Tube videos as examples of propaganda. The 
first as an example of American propaganda, and the second as an example of German 
anti-Jewish propaganda. Students are advised to consider what they see in terms of 
symbols, characters, misrepresentations, opinions, etc. Class then discusses what the 
students have noticed. (25 mins) 
 
https://www.youtube.com/watch?v=l14WDZCnz-w 
 
https://www.youtube.com/watch?v=U2Iazwru7yE 
 
Activity 2: Class then views the following propaganda posters and comments on the 
symbols, characters, colors, images, and how all these things contribute to a propaganda 
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message. Students are to consider how effective these are in presenting their message. 
Students are to note the relevance of the two latter images as Australian propaganda. (20 
mins) 
 
Activity 3: Class then views the following propaganda speech excerpt from British Prime 
Minister Winston Churchill and comments on the ways in which language creates similar 
symbols and imagery to the visual texts, and how this type of propaganda message is 
revealed, and how effective it is. Students are to note how propaganda is prevalent on 
both sides of the war. (15 mins)  
 
For homework, students are instructed to search the internet for other propaganda on 
WWII or any other topic of their choice. Students are to upload, embed or copy/paste 
this propaganda onto this blog and write a short 5 lines description of where it came 
from, what they believe it is saying, and how it presents its message.} 
 
  
Week 9 

Topic: Explore Discrimination Today 

What have we learned since the liberation of the Nazi concentration camps? One of the 
difficult truths is that discrimination, racism, and anti-Semitism are still with us, 50 years 
after Anne Frank's death. 

 Students will look for stories about discrimination or warfare between two groups. These 
can be taken from newspapers or news magazines. Keep a scrapbook of theses articles 
and have students write a synopsis of each article to be placed in the scrapbook. Ask the 
students to critically examine the conflict between the two groups. 

Make the students honorary moderators or UN Peacekeepers. What are the facts in the 
story? How would they try to resolve the conflict? How can two opposing sides be made 
to see they have more in common than they think? Is there a point at which conflict is 
inevitable? Have your class participate in a creative conflict resolution program. 
 
 

Week 10 
Complete KWL Chart /Conclusion 
 
• Ask students to turn their attention to a social action project, which extends the 

lessons:  
• Visit the Jewish Steven Spielberg Film and Video Archive and select one or more 

movies to play for the class.  
  
Maintain silence in the room.  
  
When the movie ends, write the words “What now?” on the board as a prompt.  
  
Ask the students to reflect on the question, “Now that I know what I know about the 
Holocaust, what now?” in their journals or notebooks.  
  
Once students have had adequate time to gather their ideas, ask students to share their 
reflections with the class.  
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Based on the suggestions that students have made, choose one or more projects that 
students can complete to extend the project and their exploration of the Holocaust 
further. If desired, students can visit Tolerance.org for more information about fighting 
bigotry and intolerance on many topics. 
 
STUDENT ASSESSMENT/REFLECTIONS 
• Evaluate students’ participation during group discussions to assess the development of 

critical thinking skills, during discussion, group projects, research, and writing. 
• Evaluate the oral delivery of group presentations, using the rubric. 
 
http://www.readwritethink.org/files/resources/lesson_images/lesson416/OralRubric.pdf 
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Amy Manchester 

ENL 684-8101 

Sample Syllabus Rationale  

 

My team and I worked on curriculum planning last summer and together decided on four units 

of study instead of six. These units are based on the District Objectives Summary Report. This report 

states what types of questions are on state tests and how our students perform on them compared to the 

state average. The units of study decided on by the team are fiction, nonfiction, drama, and poetry. This 

unit is on Tolerance and would be used in the drama unit since the version of The Diary of Anne Frank 

in the text is in play form. This unit is ideally taught during fourth term because April is Holocaust 

Remembrance Month. I believe this is helpful because there is often human interest stories published or 

current event articles pertaining to the Holocaust featured online and in newspapers. It is a great 

opportunity to utilize these articles in the classroom so the students see the connection to what they are 

studying to their everyday lives. In Critical Encounters in Secondary English the author, Deborah 

Appleman states “our job is not simply to help students read and write; our job is to help them use the 

skills of writing and reading to understand the world around them” (2). I believe connecting the past 

events with current events helps do this.  

I usually start the unit with the students completing a KWL chart about the Holocaust. This 

gives me the opportunity to see what the students currently know about this time in history and what 

they would like to learn during the course of the unit. At the end of the unit they will complete the 

“What I Learned” column, which helps me assess the success of the unit. This unit fits into the earlier 

unit on nonfiction very nicely. Within the nonfiction unit we explore memoirs, biographies, and 

autobiographies. Reading The Diary of Anne Frank and the supplement readings will help students 

understand and continue to utilize the skills learned in the previous unit.  

 When forming this syllabus I thought of the quote from the Appleman reading “There are 

things we can’t afford not to see, especially around issues of race and class and gender” (xvi). I was 

also conscious of the Marxist influence of class and what the Holocaust did to change that. I think it 
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would be important for students to have some background in the class structure that was already a key 

part of everyday life prior to Hitler’s dictatorship.  Theodor Adoro was also an influence being a social 

critic of the time who blamed the use of mass media such as the propaganda and the complacency of 

society to be so easily manipulated for the Holocaust to continue. I also took this idea further and 

thought about how to show my students examples of modern day propaganda just to see how aware 

they are or if they are like the complacent society that Adoro describes. The main question being: are 

we now being easily manipulated by mass media and so easily influenced by what is being projected 

that we lose sight on what is important? I believe having the students think critically about this is 

important and will hopefully open their eyes to things that have been unseen. Race theory, is apparent 

in many of the reading but especially when reading and discussing Maus: A Survivor’s Tale by Art 

Spelgelman.  

 I believe it is most important to include multiple perspectives of the Holocaust within the unit. 

I chose the texts so as we are witnessing the Holocaust through the eyes of at least four different people. 

Therefore, students can think critically about what the narrators have experienced. It is also important 

to expose students to critical thinking in order to encourage them, as Appleman puts it to “construct 

their own readings and to learn to appreciate the power of multiple perspectives” (8).  My hope is that 

through the readings and supplement readings that have been chosen this will allow students to see the 

Holocaust through many different perspectives. In The Boy in the Striped Pajamas by John Boyne we 

see the Holocaust through the eyes of children, The Wave by Todd Stassar allows us to see how 

contemporary teens in a high school will easily follow a leader in order to be part of a group. In the The 

Diary of Anne Frank we get the unique perspective of a Jewish teen in hiding during the Holocaust and 

in  A Diary from Another World by Gerda Weissman Klein, a Holocaust survivor who knew Anne 

Frank prior to the war.  In Soldier X by Don L. Wulffson we get the new and opposing perspective of a 

German soldier drafted into Hitler’s army.  

 “Literary theory reminds us that we do not live in isolation nor do we read and interpret in 

isolation. We understand what we through some combination of ourselves as readers and the text with 

which we interact but this is never free of the multiple contacts that frame us” (10). By teaching 

literature with theory we help our students learn to interpret the world engraved within texts they study 

as well as learn to read the world around them. It is my hope that with this my students will become 
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truly educated. This has changed my view of teaching during a time when I have become jaded and 

cynical. With all of the pressure to teach to the test I no longer need to just transmit knowledge. Now I 

have the ability to offer my students the tools to view the world from a variety of lenses each offering a 

unique perspective . “Change the lens and you change both the view and the viewer. This principle is 

what makes knowledge at once so frightening and so liberating, so painful and so utterly joyful” (10). 

  While constructing this unit I tried to provide lessons that would explore the ramifications of 

prejudice, racism, and stereotyping in any society. Although students live in a very tolerant era it is 

important for students to learn that the world was not always so and what we can do to prevent 

intolerance from happening. Hopefully this will help students develop awareness and encourage 

tolerance of diversity as well as teach the elements and importance of reading drama. While 

constructing this unit I tried to make constant connections to the past and the students’ present life. I 

feel students will enjoy the internet activities as well as the video clips as they are reading The Diary of 

Anne Frank. Students will see the ramifications of prejudice and intolerance and at the end of the unit 

be about to answer the essential questions: Why is tolerance an important concept to embrace? How do 

we develop tolerance? “Critics such a Scholes have pointed out that contemporary literary theory opens 

the barriers between the literary text and “the social text in which we live” It is at the intersection of 

text and social context, that the explicit study of contemporary literary theory can help adolescent 

readers make meanings of literary texts” (7).  Keeping this in mind it is my hope that students take 

away not just new ideas, but new ways to look at old ones.  
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